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mest performance statistics and subseguent academic
achievemen+ data for los Angeles City College (LACC), Califorrnia,
students ertering in the fall of 1969 are reported in this study. The
test performance statistics provide a relative comparison between

! achievement on the School and College Ability Test (SCAT), the Form

5 12 Reading Comprahension: Cooperative Reading Test (readlng and

; vocabulary), and an essay constructed by members of the LACC English
1 Department. Data are arrayed in terms of both the entire test

; population and sub-groups of males, females, students from

’ predomirantly Zlack higk schools, and students from foreign high
schools. Observations concerning performance by individual sub-groups
are included, along with correlation finrdings of .63, .88, and .7°
between the SCAT, and the essav, vocabulary, and reading tests
respectively. Subseguent studies will rervort on examinations
(excluding SCAT) given in the spring of 1970, along with attempts to
measure student opinion of the examination procedure. [ Not availabhle
in hard copy due to marginal legibility of original document. ) (J0)
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""THE FALL, 1969 GUIDANCE EXAMINATION: A REPORT ON SOME
PROPOSED NEW TESTS"

PURPOSE OF THE STUDY
For over twenty years, L.A.C,C, has required fts antering day stu-
dents to take an "aptitude' test as a part of the collage admission pro-
cedure. The purpose of the test had been to provide current measures of
the student’s skills in communications and arithmetic. Results of the test
have been used In essentially three ways:
(1) as a counseling tool for use of the student and profes-
sional! counselor as they discuss his educational and
vocational plans,

(2) as 8 placement device for courses In English, Speech,
and Communications.

(3) as a statistical base for comparing characteristics of

groups of entering students,

in addition, the test administrations have been used by the counseiors
as group orientation sessions to explain detalls of application, registra-
tion and enrolliment procedures, and to offer general suggestions regarding
success in col lege.

Selection and administration of the instruments, together with scoring,
recording, and Iimplementing procedures, have been the responsibility of the
L.A.C.C. Counseling Center. Selection of instruments has involved considera-
tions, in addition to those of rellability and validity, of finances (no
fee can be charged), speed of scoring and recording (for placement purposes),
time (2 two hour period was considered maximm), and logistics (7,000-8,000
students tested each year). Students have been given a schedule of test dates
and advised to appear at the date of their choice. Usuvally nine or ten ad-
ministrations have been scheduted for Fall admission {May to early September)
and four to five for Spring admission (November to January). 400 to 700

applicants generally appeared for each administration,
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"THE FALL, 1969 GUIDANCE EXAMINATION: A REPORT ON SOME
PROPOSED NEW TESTS"
PURPOSE OF THE STuDY
For over twenty years, L.A.C,C, has required Its antering day stu-
dents to take an “aptitude' test as a part of the collage admission pro-
cedure. The purpose of the test had been to provide current measures of
the student’s skills in communications and arithmetic. Results of the test
have been used In essentially three ways:
(1) as & counseling tool for use of the student and profes-
sional counselor as they discuss his educational and
vocational plans,
(2) as s placement device for courses In English, Speech,
and Communications,

(3) as a statistical base for comparing characteristics of
groups of entering students,

in addition, the test administrations have been used by the counseiors
as group orientation sessions to explain details of application, registra-
tion and enroliment procedures, and to offer general suggestions regarding
success in college,

Selection and administration of the Instruments, together with scoring,
recording, and implementing procedures, have been the responsibility of the
L.A.C.C. Counseling Center. Selection of instruments has invoived considera-
tloés, in addition to those of reliability and validity, of finances (no
fee can be charged), speed of scoring and recording (for placement purposes),
time (a two hour period was considered maximm), and logistics (7,000-8,000
students tested each year). Students have been given a schedule of test dates
and advised to appear at the date of their choice. Usually nine or ten ad-
ministrations have been scheduted for Fall admission {May to early September)

and four to five for Spring admission (November to January). 400 to 700

applicants generally appeared for each administration,
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About two years ago, some concerns about the examination were ex-

N v ey

pressed by certain faculty and students, questioning the appropriateness
of fhe examination procedure, In response to these expressed concerns, i

the Grading and Standards Committee recommended that “a task force of

qualifled members of the College staf? be appointed t; evaluate ihe SCAT
examination and consider other methods and test instruments for placement
of students entering Los Angeles City College." The College Executive Com-
mittee approved this recommendation in April, 39699 and the 15 member Task
Force wes created, chaired by the Dean of Instruction, with other members
selected because of their dutles or interest relating to the examination.

After considerable discussion, the Task Force recommended a set of
guidelines (see Appendix A), major provisions of which were that the test
should be called the Guidance Examination, it should be required for all
entering stwdents but not used to place a student on probation or provi-
sional status, the SCAT should be replaced as the instrument after Fall,
1969, efforts should be made to reduce student apprekens ions, and the test
should be used for the twofold purpose of placement in English/Speach/Com-
munications and individual guidance. English instructers were to select
instruments for use in conjunction with the SCAT in Fall, 1969 so that some
relevant data could be collectzd, These recommendations were approved by
the College President and implemented in the Summer of 1969,

The purpose of this study is to report on data collected during ihe
Fall, 1969 test administrations and on Fall, 1969 academic performance of
the students tested. Subsequent studies will report on examinations given

in Spring, 1970 and attempts to measure student opinion of the examination

procedure,
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PROCEDURE OF THE STUDY

A}l day students enterirg in Fall, 1969 viere administered the SCAT

(Schoo! and College Ability Test) and placemerits were recommanded on the
samz Dasis as In previous recent vears: (1) those scoring above a raw
score 77 27 on the Varbal part (about the 35th national colleqge freshman

percentile) were recommended for English 1; (2} those scoring 27 or balow

Ly 3

on the Verbal but 38 or above on Total raw score were recommended for

English 21 or English 40; (3) those scoring belcw 38 on ¢he Total rav

~———

i \\,,

score (about thz 10th vﬁtional percentile) were recommended for Communica-

tions 20,

In addition, three new testswerz administered, as per the schedule be- . (E

low, for data collecting purposes only:

SCAT EXAMINAT IONS _ ADDITIOMAL TEST

Y. S«&turday, May 204, 9 a,m, Nor.e ;
4 2, Saturday, June 7 9 a.m. Nore ‘
2 3. Thursday, July 10 3 p.m., None g
1 L, Saturday, July 19 9 a.m, Essay |
5, Saturday, August 2 9 a.m, Vocabulary . :

6. Thursday, August 14 3 p.m, None :

r 7. Wednesdasy, August 20 9 a.m, Reading
8. Thursday, September & 9 a.m. None

i The special essay test* was designed and scored by two members of the
%

1 English Deparinent faculty. The Vocabulary and Reading instruments were '

selected by these faculty members to be the two sections of tha Form (A
Reading Comprehension Cooperative English Test, Following the Task Force
recoomendations, time restrictions were not adhered to. thus making invalild

the application of publisheris norms. The Essay tesis vere read by the j

instructors and marked according to their recommendation for English place-

ment, Results were coded as follows:

* See Appendix B
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Procedure of the Study {continued)

Page 4.

Code Recommnendation

9 English 1

8 English 1 possibiy English 21

7 English 21 possibly English 1

6 Engfich 21

5 English 21 passibly English 40

4 English 40 possibly English 21

3 English &0

2 English 40 possibly Communications 20
I Communications 20 possibly Znciish 40
0 Communications 20

A few students' essays showed lack of writing ability due to obvious
foreign backgrounds and were recommended for Engfisb s, These students
are not Included in the study,

Vocasbulary and Reading raw scores were recorded, eich ranging from a
minimwm of zero to a maximum of 80,

With the cooperation of the Data Center and Mr. Gienn James of the
Mathematics Department, IBM cards were punched and a program written to
Froduce the findings of the naxt section.

C FINDiNGS

Table ! presents statistics concerning the 400 students tested on
July 19, These students took the SCAT examination, obtaining a Verbal
score (reaw score 0-60) a Quantitative score {reaw score 0-50} and a Total
score (raw score 0-110),. and also wrote an essay, Prasented in the Table
are mean rew scores and standard}devlatfons fo} the 3 SCAT scores, mean
and standard deviation for the essay, according to the code listed above,
and correlation coefficients relating the 3 SCAT measures to tha essay
measures. Informution is presented for the entire group and for subgroups
of males, females, students from predominantly Black high schools*, and
students from foreign high schools, Table 2 presents similar information

for the group who took the Cooperative: Vocabulary test, and Table 3 the

* Manwsl Arts, Jefferson, Fremont, Gordan, Washington




T
.

FINDINGS (continued)

-

group who toofrtéé Cooperative Reading Test. Table & presents weighted
SCAT mean scores for all three groups combined, together wiih compar-
able figures for all students taking the SCAT for Fall, 1965 admission.
Tables 5 and & present Fall, 1969 enroliment and Eng!ish performence
statistics for the three groups taking the special tests, Figure !
indicates national college freshman percentile ranking on SCAT for the
various groups.

Table 7 presents some comparative performance statistics for the com-
plete groups who took the tests and those who enrolled and persisted
throughout the semester. Table 8 permits comparigon of dlstflbuiioh in
English classes and grade point average :in Eﬁgllsh) of the 'experimental

group with Fall, 1969 all-college figurcs,

TABLE | - Performence on SCAT and Essay

ALL MALES FEMALES BLACKS FOREIGN

ke

Number 400 220 180 42 37
SCAT V 29.5 31.0 27.8 23.0 24,7
Mean ) SCAT Q 25.4 28,2 22.0 20.0 25.3
Raw SCAT T 5h.9 59.2 b9.7 3.0 50.0
Score Essay 5.2% 5.39 5.17 4,86 2.59
SCAT ¥ 12.0 1.7 12,2 8.1 12,0
Standard SCAT Q 1.1 11.2 10,1 9.8 12.5
~ Deviation SCAT T 20.4 20 { 19.6 16.5 21.6
Essay 2,58 2.49 2.6k 2.21 2.85
V-Q 0.55 0.5h 0.53 0.69 0.55
Correlation V - T 0.89 0.88 0,90 0.50 0.88
Coefficient Q - T 0.87 0.87 0.8% 0.93 0.88
V-E 0.63 0.59 0.67 0.55 0.52
Q-E 0.40 0.k 0.42 0.31 0.36
T-E 0 0.57 0.63 0.46 0.50

TN PPN N G ey 3 Sy
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Page 6, 3
TABLE 2 - Performance on SCAT and Cooperative Vocabulary -
ALL MALES FEMALES BLACKS FORE IGN ;
Number 448 247 200 L 36
Mean SCAT V 29,8 30.7 28.7 19.7 2.4
Raw SCAT Q 241 26,5 21,2 4.9 24,9
Score SCAY T 53.9 57.2 49,9 34.6 b6.2
Vocabulary 29,0 29,8 28.0 19.1 23.4
; SCAT V 12,5 12.6 12.3 7.8 1.4
' Standard SCAT Q 15.3 1.6 10,2 7.5 12,7
! Deviation SCAT T 20,9 21,1 20.0 12.3 19.5
v Vocsbulary 1.6 1.5 1.8 8.3 13.0
V - Q oass 0052 0058 0329 003‘
] V-T 0.89 0.88 0.91 0.8 0.78
R Correlation e-T . 0.87 0.86 0.87 0.80 0.83
Coefficient V-Vocabulary 0.88 0.87 0.88 0,72 0.82
Q-Vpcabulary 0.50 0.47 0.53 0.4 0.28
T-Vocabulary 0.79 0.78 0.82 0.70 0.66

E TABLE 3 - Performance on SCAT and Cooperative Reading

ALL MALES FEMALES BLACKS FOREIGN

i Number s 252 193 u6 39
Mean SCAT V 29,k 29.1 29.7 23.6 22,7

Raw SCAT Q 24,0 2.8 21.6 16,1 23.7

Score SCAT T 53.3 54.8 51.3 39.7 k6.4

; Reading 31.0 31.0 31,0 24,7 25,3

- SCAT V 12.1 12.1 12.2 9.8 13.7

| Standard SCAT Q LS 11.8 0.8 9.7 12.1

, Deviation SCAT T 21.0 21.3 20,5 17.4 22.7

« Reading 1.7 1.5 1.9 9.6 14,9
V-Q 0.58 0.60 0.58 0.60 0.55
vV-T 0.89 0.90 0.90 0,90 0.90
. Correlation Q-7 0.88 0.89 0.87 0.89 0.86
' Mff'C'ent V - R 0079 0079 0079 oon Ooa‘
a Q-R 0.65 0.66 0.66 0.62 0.62
T-R 0.81 0.81 0.82 0.75 0.82
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TABLE Ut - Mean Raw Scores for SCAT, All Groups
A1 -
Essay Vocebulary Reading Three AN
Grou Group © 1 Group Fall, 1969
Number Loo L48 4y 1293 Lh3l |
v 29.5 29,8 29.3 29.5 29,3 xi
ALL Q 25.4 24,1 24,0 24,5 25,5
T 54,9 53.9 53.3 54.0 54.8 '
................................................... ;
Numbes: 220 y1'y 252 79 2294 ’
' 31.0 30.7 29.1 30.2 29.9
MALES ¢ 28,2 26.5 25,8 26.8 27.4
T . 59.2 57.2 54.8 57.0 573
Number 180 201 193 574 z;ho
v 27.8 28.7 29.7 28.3 28.7 !
FEMALES o 22,0 21,2 21,6 21.6 23.4 4
L T .7 ) b9 L osi3 1 _se3 | s2a |
Number 42 ] 102 129 bs0
v 23.0 19.7 23. 22.2 21,1
BLACKS ¢ 20,0 14,9 16.1 17.0 17.9
....... AU I S T SN B S S NS X 2 B X S
Number 37 36 39 12 303
] v 24.7 21.4 22,7 22,9 23.4
"FOREIGN ¢ 25,3 2h.9 23,7 2k.6 25.8
T sooo %02 &Gch “735 1‘903
TABLE .5 -x Fall, 1969 Enrpliment Statistics for “Experimental" Groups
2 Essay Vocabulary Reading . :
Group Group Group TOTAL
Original number taking
test koo (100%)1 448 (100%) | Lus(160%) | 1293  (100%)
No. who failed to register § 120 (30%) 99 (22%) 98(22%) 3:7  (25%)
No. who withdrew before
Sth week 37 (9%) 87 (19%) 79(18%) 203 (15%)
No. who withdrew after
5th week , 27 (7%) 18 (4%) 15(3%) 60  (5%)
No. who completed semester 216 (54%) 24, (54%) 253(57%) 713 (5%%)
No. who registered In
Engl ish+ 74 (19%) 88 (20%) 58(13%) 220 (17%)
No. who compieted English* 64 (16%) 77 (O7%) 55(12%) 196  (15%)
* includes English V', 21, 40 and Communications 20

Aruitoxt provided by Eic:

 ERIC
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TABLE 6 - Performance Statistics for "Experimental' Group Students Who
Completed English
ﬁ Comp. l Comp. Ccmp. Comp. Al Totel f§f AYY FiLO
Engl, I Engl.2) Engl . 40| Comm,20 Engl.; Group j Entrantis
Number 19 ) 24 13 6l %00 "
Essay SCAT V(v) 38.0 22,8 21.6 21,8 26,7 | 29,8
Group , SCAT Q(Q) 31.0 21,2 29,3 15.7 26, 25,4
Means  SCAT T(T) 69.0 Lk o 56.9 37.5 52,7 | 54%.9
s 6,47 5,00 3.75 h,62 i, 89 5.29
Engl. Grade (G) 2.00 1.75 2,58 2,15 ~ee -
Overall(gfgll 2,22 2,05 _
Correlation E-G i 0.03 I 0.57 iﬁ . i
] 23 18
-Vocabulary SCAT V(V) 37.0 22,6
i Group, SCAT Q(Q) 27.3 19.4
: Means SCAT T(T) 64,3 L2.0
Vocabulary . 24,7
Engl. Grade (G 2.30 1.69
Overall(GPA) g . 2.14 | 2.01.. .
- Correlation Voc=G___ = 0.31 : _0.33 ..
. =} }
: 15 1
| Reading Lo % T 235
| Group 32,1 20.4
: Means 72.9 b3.9
Readin 42.3 - 23.6
Engl. Grade (G) 2.47 1.27
N Overall(GRQLJ 2.65 1.82 . ...
"~ Correlation - R - § s 0,07 0.64 "«
B —Number 57. 35
. A1V SCAT V 38.3 22,9
| |:GFoups SCAT Q 29.8 29,1
: Means  SCAT T 68.1 3,0
; Engl. Grade (G) 2.24 1.57
i ». % of Total Group
; completing English b4 2. 7%
¥ Collegewide Engiish GPA 2,17 '.?i//A
— . -




NATIONAL COLLEGE FRESHMAN PERCENTILE

70

60

50

30

20

10

Page 9.

FIGURE | - National Percentila Rankings for SCAT Mean Raw Scores
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TABLE 7 - Performance Statistics for Students Who Completed Semester
T Essay [ Vocasulary Reading
Group 1 Greup »  Group 1] TOTARL
Start jFinish | Start | Finish ptart ,Fimish {Start | Finish L
Number 400 [216(5k%)] 448 2l {Sk%)1 Gh5 1253(57%}) 1293 713{55%
SCAT-V 29.6 | 30.9 | 29.8 29.7 |29.% 30,0 | 295 i 30.2
SCAT-Q 25.4 26.7 24 1 23.9 {24.0 25.0 255 25.1
SCAT-T 54.9 57.6 53.9 £3.6 53.3 55.0 5&.0 55 .3
Spec. Test {S}* 5.29f 5.79 | 29.0 29.1 {31.0 3.8 | ---- ———-
GPA - 2,20 | ---- 2,08 |---- 2,05 | ---- -—-=
= — . < ¥ — — = c
SCAT-V 12.0 11.9 12.5 12.2 1z 12.2
f;::’,'::;:n SCAT-Q ma | na | n.s 2 s | 16
SCAT-T 20.4 20,1 20.9 20.4 (21,0 21.2
Spec. Test {S) 2.55% 2,521 11.6 11.5 ’ll.7 1.7
GPA ——e- 0.93 | ---- 1.00 R i.0b
‘ n 3 1 1 i
L — - } -+ 4
v-Q 0.55] 0.52] 0.55 9.511 0.5 0.60
v-T 0.89 0.88 0.89 .28 1 0.89 0.90
Correlation qQ-T1 0.87] 0.8 ] 0.87 0.85 { 0.88 0.89
Coefficient y-s 0.63] 0.60] 0.88 0.86 ] 0.79 .80
Q-S 0.40 0.38 0.50 047 0.65 0.64
T-S oc59 0057 0079 0078 008' 038'
V - GPA R 0.31 ———— 0.31 ] ==-- 0.32
Q - GPA coce 0.32 .- 0.29 §{ ~=-- 0.38
T - GPA e i< 9,36 ———- 0.35 | ---- 0.39
S - GPA S 0.28 e 0.30 | ---- 0.30
1 —3— i z i = i -
5 * S refers to Essay, Vocabulary or Reading score as appropriate
TABLE 8 - Comparison of English Enrollmsnts and Grades wjth “All1-College'
Figures
. English | § English 21 | English 40 | Communications 40| Total
i Experimental
? Group Number 57 37 65 39 196
Fall, 1969 % of Total 29% 18% 33% 20% 100%
‘GPA - 2.17 1.91 2.42 2.26 ———
All College
Fall, 1969 Number ngy 593 348 185 2307 .
% of Total 51% 26% 15% 8% 100% |
GPA 2.2k 1.57 2.49 2,30 === .
1 1 o

™
1
-
-
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DISCUSSION AND COWCLUS iONS

A total of 4 U3k students (52% male) were tested for Fall, 1969 en-

trance to the college. The three specially tested groups numbered 400,
8, W5 students with 55%, 55%. 57% male respectively. fomparison of
SCAT scores among the three groups Indicate no significar:t differences,
Percents of students attending the predominantly Black high schools were

1 " 11%, 9%, 10% for the three "experimental®* groups and 10% For all students
tested, Percents of foreign students ware 9%, 8%, 9%, and 7% respectively.
Thus, the "‘experimental’ groups are a fairly good representation of the

-~

“typical” Tall, 1969 entering students. although the Yexperimental® groups
have slightly (but not significantly] larger percents of males and forelgmers.

; In compering performsaces of sub-groups on ths various tests, the fol-

lowing observations are offered:

(1* Mmeies performed better than females on all tests with the
exception of the Reading test, which showed identical mean
scores for the two groups. Diiferences are clearly signi-

Y ficant on the SCAT Q for all qroups, but only slightly
higher on SCAT V, Vocabulary und Essay.

TR R T TRETANEE AT SR T R TR

(2) Black students performed at a significantly lower level
than the total groups on 211 measures except the Essay.
ey scored at about the same level as other stucents on
the Essay.

(3) Foreign students performed at a significantly lower level
than the total groups on all measures except the SCAT Quanti-
tative. They scored slightly {(but not significantly) better
than other students on this measure,

(k) A comparison of Black students and forelgn students performance
shows them to be sbout the same level on the SCAT Verbal and
on the Reading test, Blacks scored significontly Yower on
SCAT Quantitative andiVocabulary, significantly higher on the
Essay, ) |
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Discussion and Conclusions (continued)

(5) Correlations between SCAT-V and Essay, Vocabulary and Read-
ing are, respectively, abour 0.63, 0.88, and 0.79, indica-
tions that about 40%, 77%, and 62% of the variance in one
variable can be expiainad by the other. Thus the Vocabulary
measures to a large degree the skills measured by SCAT Verbal,
the Reading to a lesser degrez, and the Essay stiil lower.

Examination of first semester performance of students taking
these ''experimental® tests Jeads to the following observations:

s

(6) One fourth of the students taking the examination failed to

complete registration for the Fall, 1969 semester.* Another
n 16% registered but completed no work. Of the remaining 60%
: who registered, only about one fourth took an English course.
1 This Indicates that only about one student in six who takes
the Guidance examination registers in English his first
Semester. About one in twenty registers in English 1, one in
30 in Eng’ish 21, one in twenty in English 40, ore In 30 in
Communications 20,

(7) SCAT percentile ranking for the groups taking the various
English classes follows anticipated patterns for Verbal skills,
with ranking of 68, 21, 16, 11 respectively for those com-
pleting English 1, English 21, English 40, and Communications
20, Correspondine jower rankings in Quantitative skills appear
for English i, English 21, and Communications 20, English &0
studzhcs however, show a significantly better quentitative per-
formance. Ressons for this might include the faci that English
40 was designed largely for the two year technical student, and
meny of these two-year curricula involve wse of quantitative
skills,

Tr

- (8) Another significant item that appears from Figure 1 Is that
students who enrolled in English performed at a lower lovel on
both Verbal and Quantitative than the total group, possibly
reflecting the fact that sections of English 40 and Communica-
tions 20 remained open longer than those of English 1 and 21,
Those taking English also averaged lower on all three “ex-
perimental" tests - Esssy, Vozabulary, and Readiry,

(9) A comparison of grades earned in the English classes with all-
college figures shows that grades earned by "esperimental’
students wére slightly (but not significant) below the all-
coilege average in English 1, English 40, and Communications 20,
and significantly below in £nglish 21, Also, only 29% of the
“experimental" students enrolled in one of feur courses were in |
English 1, while the corresponding figure for ""all-college' was
51X. These figures seem to suggest, in addition to “"closed !
class" enrolIment problems for new students, that a student's |
chances for success in English 21 are better if he waits unti?
after his first semester to take it.

‘ -l
s . .
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Discussion and Conclusions (continued)

(10) Since the numbers of enrolIments in English courses of

(m)

the 3 sub-groups (Essay, Vocabulary, and Readirgj are
small (9 to 2k), correlation coefficients betwéen grades
in English courses and tests have iittle meaning. One
might note, however, that all are positive, rarging from
0.03 to 0.6k,

About 55% of those taking the exeminations completed work
during the Fall, 1969 semester. Comparison of SCAT scores

for those completing the semester with the entire group

taking the test indicates no significant differences, al-
though mean scores for those completing the semester were
slightly higher. No differences were shown between "starters"
and "finishes” on the Cooperative Vocabulary=or Reading, Those
of the Essay group who completed the semester, hovever, aver-
aged at a significantly higher Essay score level than the en-
tire group. Cerrelation coeificients between "“experimental*
test and Semester grade point average are at about 0.3 for

a1l three tests, indicating that positive relationship exists
but are small and of little use in predicting first samester
grade point average,

RECOMMENDAT 10NS

Several conclusions from the data obtained in this study merit con-

sideration in terms of the lnitructlonal program at L.A.C.C. While op-

timum answers to the questions below are not clearly evident at the moment ,

it is suggested that L.A.C.C, staff concerned with these questions give them

serious conside:ation, together with Iimplications for the instructional

program:
(1)
(2)

(3)

)

(5)

Why do so few first semester students enroll in English?

Should a revision of schedul ing be considered?

Why do Black students perform relatively so much better on

the Essay then the other verbal measures? Can curriculum

and course out!ines be adjusted to incorporate this fact

and Improve Instruction for Black students?

Why do first semester students perform poorly in English 217
Should students who intend to transfer and who are not eli-
gible for English | be advised to postpone English for a
semester?

It appsars that students who score low on an Essay test are
more likely to drop out before the end of the first semester,
Can this be of help in 8dvising students?

This study (and meny others) indicates that quantitative skills
of L.A.C.C. students, expecially Black students, are at a low
level. Is this fact given adequate attention In currlculum and
course planning?

S e st s o
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APPENDIX A
LOS ANGELES“CITY COLLEQE

PROCEDURE FOR SELECTION OF GUIDANCE EXAMINATION AND
PLACEMENT OF STUDENTS AT ENTRANCE

The examination given to determine placement of students at entrance will
herz=fter be described as the Guidance Zxamination,

A1l new day students will be required to take the Guidarnce Examination.
Te performance scores on this examination will be utilized for the place-~
ment of students in appropriate Developmental Comnunications, English
and/or Speech classes; and to furnish information for counseling and
guldance,

The performance scores on the Guidance Examination wil} not be utilized to
place 2 student on probation or provisional stetus,

The Guidance Examination rnow in use (SCAT} should be replaced after Fali,
1969 by a battery of tests in reading, writing, and vocabulary to be se-
lected or prepared by & membar of the English faculty with assistance
from the Coordinator of Research and in consultation with other concerned
Departments . Also, & test of arithmetic reasoning should be selected to
provide additional information for counsel ing and guidance,

Selection and procedures for utilization should take into consideration
the needs of the student, the college, and logistica? problems,

The test batter should:

A. Provide measures of reading, writing, and vocabulary, and arithmetic
reasoning,

B. Include material relevant to todays issues,

C. Require not more than 30-45 minutes to administer each test in the
battery,

D. Be of the power type with generous time al fowances,
E. Provide a range of performance to assist in Counseling and diagnosis.
To determine validity .nd estimate cyt off scores, the proposed test

instroments will be sdministered experimentally, in addition to the SCAT,
on the following schedule examination dates,

Saturday July 19 Reading
Saturday August 2 " Writing '

Wednesday August 20 Vocabulary
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5. After the tests have bsen validated by correlation studies with per-
formance in the relevant courses, the Guidance Examination will be
administered to all new entering students, Each studen: will be in-
formed by letter of the following:

A. A description of courses in Developmental Communications, English,
or Speach in which placement is based on performance scores,

8. Some method of estimating his proba* il ity of success In each course,
C. Reconmendation for his enroliment.

6. The Developmental Communications, English and Speech Departments witl
have the privilege during the first waek of reassigning English students
who apparently are enrolled in the wrong course.

7. The student will be required at registration to show evidence of having
teken the Guidance Examination but no restrictions on ciass enrol Iment
will be enforced,

8. Growp counseling sessions should be scheduled for new students approximately
an hour before their registration appointments,

9. These new procedures should be operational for the class entering in Fall,
1970. Since spring classes will be small due to the elimination of mid-
year graduation In Unifiad District, the procedures should be used on an
experimental basis in Spring, 1970, Suggested experiments may Include
administering a reading test only on one exam, datz, and a writing test
only on another, and another for combinations, etc. Possibly, on another
exam, date students could be given fraé choice with course descriptions
without recommendation,

Recommended on June 11, 1969 by the Task Force en Criteria for Placement at

Entrance.
Mrs, Juana Acosta Mr. Robert Kort
Mr. Paul Ferguson Mr. Fred Marer
Dr, Ben Gold Mr. Hal Owen
Mrs. Madelon Haigh Mrs. Wilma Pinder
Mr. Louls F, Hilleary Mr. Edwin Young

Mr. Byron M. Holwes

Approved by College Preslident
June 13, 1969

A hin At Sds ~
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LOS ANGELES CITY COLLEGE

APPENDiX B

Write a 40O to 500 word composition cn one of these topics. Your
paper will be avaluated fer (1) correctness of English ‘undamerals
(grammar, punctuation, spelling, sentance structure}; (2) organiza-
tion; (3) maturity of thought, Write on one side of the paper pro-
vided,

1.
2,
3.
5,

5.
6.
7.
8.

9.

The Ugliest (Most Beautiful) Feature of Los Angeles
The Most Needed improvement in Education

The Most Serious Problem Facing the United States

The Most Promising Development in the United States in the Last.

Five Years

The Proper Role of the Federal Government in Welfarao
The Large Salaries of Sports "Super Stars"

The Future of the Space Program

The Latest Trends in Music (Art, Drama, Motion Pictures, Tele-
vision, Radic)

The Role of the Family Today.

Police and Youth

GUIDANCE EXAMINATION

e ———————————— .




